




REVIEW OF RELATED LITERATURE 
This chapter presents the theoretical framework and provides some descriptions 
of theories underlying the research. It provides the definition of several key terms 
mentioned in the previous chapter such us: cooperative learning, snowball throwing 
game technique, and speaking skill. This chapter also explains the definition of 
cooperative learning, the advantages of cooperative learning, definition of snowball 
throwing game technique, the advantage of snowball throwing, definition of 
speaking, nature of speaking, and classroom speaking benchmark.  
2.1 Cooperative Learning 
2.1.1 Definition of Cooperative Learning 
Cooperative in a simple understanding means cooperation or willing to help. 
Cooperative learning can be interpreted as a learning strategy with a number of 
students forming small groups. The students are compiled with different levels of 
ability. Cooperative learning methods can support these conditions where the 
students are varies. Bern and Erickson (2005) proposed that "Cooperative learning 
is a learning strategy that can arrange learning and teaching process in the class by 
using small groups where students learn together. They are directed in order to 
achieve learning objectives; meanwhile, the teacher will act as a facilitator." 
One of the learning methods, cooperative learning method can facilitate 




cooperative learning, students can share their knowledge with other students, 
cooperative learning method inspires students that they have the same role in 
achieving the ultimate goal of learning, mastery of subject matter, and learning 
success that is not solely determined by the teacher. According to Solahetin (2008), 
cooperative learning refers to a work strategy or behavior that aids in group co-
operation. The effort of the group, which may consist of two or more persons, is 
heavily influenced by the success of each member of the group. Slavin (2009) 
proposes that cooperative learning is a learning model in which students learn and 
work together in small groups and collaborative members consisting of 4-6 people, 
with heterogeneous group structures. 
Another aspect that can be developed in the implementation of cooperative 
learning methods, is the attitude of helping one another. (Stalh, as cited in Mabroer, 
2006) Helping each other in learning to create a positive attitude in one's social 
behavior. Cooperative learning can be more effective than usual learning because 
through cooperation, students give and receive materials without feeling reluctant.  
2.1.2 The advantages of cooperative learning 
a. Competitive behavior 
Sagala (2005) advocates the positive impact of group learning. It can triger the 
awareness of a healthy competitive environment, consequently arousing a genuine 
willingness to learn. Furthermore, Hasan in Mabroer (2006) suggests that 
cooperative learning will produce "cooperative behaviors and attitudes that 




understanding is to work together to produce attitudes and behaviors that will 
ultimately affect the success and failure of the group in achieving learning goals. 
b. Peer teaching 
Cooperative learning, according to Davidson and Warsham (2003), is teaching 
and learning in small groups. Peer teaching can give four advantages. First, It is  not 
too dependent on the teacher or lecturer because it can increase confidence to think 
for themselves, find information from various sources, and learn from other 
students. Second, it can develop the ability to express ideas. Third, It also helps 
children to respect others and be aware of all their limitations and accept all 
differences. Lastly, it helps empower each student to be more responsible in 
learning. 
2.2 Snowball throwing game technique 
2.2.1 Definition of Snowball throwing game technique 
  One of cooperative learning is Snowball Throwing. It is one of the learning 
methods for delivering information. This method will makestudents to become 
more active, creative, innovative, and critical. 
Snowball Throwing is a learning model that allows students to develop 
knowledge and deepen the understanding of learning material. This game requires 
the students to a ball with question papers. (Awal, R. 2014) 
Indicators of Cooperative Learning Types of Snowball Throwing are 
Students divided into several groups. Each group will write one question on a blank 




one ball or one question, allow students to answer questions written on paper in the 
paper ball alternately. By applying the learning method "Snowball Throwing," it 
can improve student learning outcomes. 
2.2.2 Steps of Learning Method with Snowball Throwing Technique 
Below are the steps that must be taken by the teacher to apply the learning 
method with snowball throwing techniques according to Suprijono in Pariani 
(2014), are as follows. First, the teacher needs to convey about the material that will 
be presented in the learning process. Second, the teacher forms groups. After the 
group is formed, the teacher calls the chairman or leader of each group to be given 
some explanation about the material to be taught. Third, after reciveing the direction 
from the teacher, each group leader returns to the group. The group leader then 
explains what have the ask to members. Fourth, next students in groups, each given 
one sheet of paper. The paper is used to write about one question. The questions 
written relate to the material that has been explained by each group leader. Fifth, 
the paper written by each student's questions then will be made into a ball. After 
making the ball, the paper is thrown from one student to another student. Seventh, 
students who get the next thrown paper are given the opportunity to answer the 
questions written on the paper. Eight, the teacher evaluates the learning activities 
that have been carried out. Ninth, the teacher closes the learning activity. 
2.2.3 The Advantages of Snowball Throwing 
Snowball throwing method also has several advantages that must be 




as follows according to Pelatun (2014). First, this method can increase students' 
confidence to express their opinions in public. Second, students are responsible for 
answering questions that have been obtained from other students. Third, students 
become less nervous to face their peers in class. Fourth, Learning between teachers 
and students becomes more fun. Fifth, it helps practicing student readiness. Sixth, 
It gives each other knowledge. Seventh, it create a communicative learning 
atmosphere. 
2.3 Speaking 
2.3.1 Definition of Speaking 
According to experts, there are numerous definitions of speaking. Speaking, 
according to Harmer (2007:284), is the ability to talk fluently and presupposes not 
only language feature knowledge, but also the ability to process information and 
language straight away. 
 Nunan (in Kayi, 2006:1) defines fluency as the ability to utilize language 
swiftly and confidently with few unnecessary pauses. Speaking is the process of 
creating and sharing meaning in a range of circumstances via the use of verbal and 
nonverbal symbols. 
Speaking as communication is explained when someone showed 
ameaningful utterance to exchange thoughts, ideas, information, and etc. 
Thecommunication happens when there is an interlocutor and the speaker from 
message whichis transmitted and received (Richards and Schmidt, 2010). As a 
result, the speaker's delivery of the signals must be clear and comprehensible in 




In most learning and teaching processes, speaking as communication is 
accomplished using a variety of techniques, including presentation style, 
discussion, and arguments. Debate is a type of debate that has become a popular 
practice for improving speaking skills, particularly in communication (Alasmari 
and Ahmed, 2012; Yonsisno, 2015). 
2.3.2 The nature of Speaking  
Some language acquisition professionals have presented a number of different 
definitions for speaking. 
According to Brown (2001), being able to speak a language entails being able 
to carry on a conversation somewhat fluently. Morevor, Brown (2001) also claims 
that the ability to achieve pragmatic goals through interactive dialogue with other 
language speakers is the most important indicator of successful language 
acquisition. 
Effective oralcommunication, according to Richards and Renandya (2002: 
204), requires the capacity to utilize language effectively in social relationships, 
which includes not just verbal communication but also paralinguistic components 
of speech such as pitch, stress, and intonation. Brown (2007) claims that social 
interaction is important in collaborating linguistic processes, and that what matters 
is how you say it, as well as what you transmit through body language, gestures, 
eye contact, physical distance, and other nonverbal messages. 
Brown and Yule distinguish spoken language from written language in their 
exploration of the nature of spoken language in Nunan (1989). They emphasize 




seriously in conjunction with spoken language teaching. This language is made up 
of short, often fragmented utterances with a wide range of pronunciations. Written 
language, on the other hand, is defined by well-formed sentences that are 
incorporated into well-structured paragraphs. Brown and Yule distinguish between 
two essential language functions, namely transactional and interactional functions, 
in Nunan (1989). The former is primarily concerned with the transmission of data. 
ccessful oral communication, according to Nunan (1989), entails: 
a. the ability to articulate phonological aspects of a language in a clear and 
understandable manner 
b. Strees, rhythm, and intonation patterns mastery 
c. An appropriate level of fluency 
d. Transactional and interpersonal skills 
e. Short and long-term speaking skills 
f. Mastery of stress, rhythm, and intonation patterns  
g. The ability to communicate phonological elements of the language 
clearly 
h. A satisfactory level of fluency 
i. Interpersonal and transactional skills 
j. The ability to switch between short and extended speech turns 
k. Talents in interaction management  
l. Skills in negotiating meanin 
m. The ability to listen in a conversation (successful conversations require 




n. Abilities to understand and negotiate conversational goals 
o. Fillers and conversational formulations that are appropriate 
Nunan (1989) also suggests that the teacher try the bottom-up-top-down 
approach of speaking. The bottom-up approach to speaking suggests that pupils 
start with the lowest units of language, such as individual sounds, and work their 
way up to discourse by mastering words and sentences. The top-down approach, on 
the other hand, suggests that learners begin with the larger chunks of language that 
are embedded in meaningful contexts, and then utilize their understanding of the 
contexts to comprehend and correctly apply the smaller language pieces. 
2.3.3 Classroom Speaking Activities 
Speaking should be taught through intelligent and communicative activities. 
There are many different types of speaking activities that can be done in the 
classroom. Harmer (2001) proposes six practices for classroom speaking. Acting 
from a script, communication games, debate, prepared talks, quizzes, simulation, 
and role play are among the activities they engage in. 
a. Acting from script 
b. Communication games 
c. Discussion 
d. Prepared talks 
e. Simulation and Role play 
 
